
International Journal of Advanced Science and Technology 

                                 Vol. 29, No. 4, (2020), pp.10260 – 10271 

 

                                                                                                                                                     10260 

 ISSN: 2005-4238 IJAST  

Copyright ⓒ 2020 SERSC 

 

 

Profile of Primary School Teachers View on Curriculum Changes: 

Case Studies on Implementing K-13 Curriculum in Primary 

Schools in Makassar, Indonesia 
 

 

Rosleny Babo
1
, Arifin Ahmad

2
 and Agustan Syamsuddin

 3*
 

1,3
Magister of Elementary Education, Universitas Muhammadiyah Makassar, 

South Sulawesi, Indonesia 
2
Magister of Psychological Education, Universitas Negeri Makassar, South 

Sulawesi, Indonesia 

agustan@unismuh.ac.id 

Abstract 

The study aims to determine the description of the primary school teachers’ view of the 

curriculum change management, which emphasizes on implementing the K-13 

curriculum. The study uses qualitative research methods with a case study approach. The 

use of a case study approach aimed to study more deeply about the teachers’ view of 

curriculum changes in elementary schools, which is reviewed from cognitive, affective, 

and conative aspects. The subjects of this study were 15 elementary school teachers. Data 

was collected using interview techniques with interview guidelines. Before further 

analyzing with inductive analytical techniques, the validity of obtained data is tested 

through the techniques of the source triangulation, technique, and timing. The result of 

this research show that elementary school teachers’ in Makassar have different views on 

the management of curriculum changes from KTSP to K13. In the cognitive aspect, 

elementary school teachers have distinct understandings and experiences on curriculum 

changes. This phenomenon leads to different attitudes and perceptions, which is directed 

to pro and contra towards the change of curriculum K13. The pros and cons happen 

among the teachers who often attend training and rarely attend training. Hence, the 

knowledge must be the grassroots of teachers’ attitudes to shape teachers’ attitudes in the 

cognitive aspect. Also, make the training as a change in teachers’ understanding. Besides, 

teachers also shall be shaped as a tutor for their colleagues within their school. In the 

teachers’ affective aspect, different views caused by the excitement and displeasure, 

beliefs and incertitude in the effectivity of learning implementation by using K-13 in the 

classroom. Meanwhile, on the conative aspect, the difference views happened due to the 

factor of teachers’ readiness in implementing K-13 and the teachers’ tendency to 

developing their competencies as educators. Therefore, mental readiness is tremendously 

needed for facing every government’s curriculum changes regulation. 

Keywords: elementary school teachers’ view, curriculum change, curriculum 2013 

 

1. Introduction 

Education is a critical instrument in human resource development. Therefore, the 

progress of a nation can be measured from the progress of the quality of education 

(Budimansyah & Suryadi, 2009). One that determines the quality of education  in a 

nation is the curriculum (Nursalam, 2020). It is in line with the statement of Sowell 

(2005), stating that the achievement of educational quality is also very closely 

related to the curriculum itself. The formulation of a curriculum with a transparen t 

foundation, including its implementation, will lead to improved learning and 

teaching systems based on local, national, and global interests (McNeil, 1996, 2003; 

Parkay, 2006). 
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One of the government’s efforts to improve the quality of education is through 

the renewal of curriculum that corresponds to the relevance of the needs -based on 

changes in demands on aspects of life. The demands of life can change because of 

changes in the social culture of society, namely the change in lifestyle and social, 

political change (Sanjaya, 2011). Therefore, the management of changes needs to be 

appropriately managed. The curriculum changes in Indonesia as a government effort 

to improve the existing education system by implementing a new curriculum, which 

is the 2013 curriculum, and the previously used curriculum was the 2006 

curriculum, which is known as Education Unit Level Curriculum (KTSP). If 

associated with the formulation of the curriculum and its implementation, the 

curriculum objectives of the Education Unit level (KTSP) is aimed at the dimension 

of the need to increase the potential of students in schools concerning local, 

national, and globalization demands (BSNP, 2007). 

The KTSP curriculum is not much different from the 2013 curriculum in which 

both of these curriculums lead to the students’ competency achievement. The 2013 

curriculum refers to the competency aspects of the graduates with a trend in the 

balance of soft skills and hard skills, which include the competency aspect of 

attitude, skills, and knowledge, while KTSP is more likely to emphasize aspects of 

knowledge. In addition, there are also differences in the assessment aspect, such as 

in the K-13 curriculum, where the assessment standard uses an authentic 

assessment, which is to measure all competency, skills, and knowledge-based on 

process and outcome. In contrast, at KTSP, the assessment is more dominant in the 

knowledge aspect only. 

The policy of changing the KTSP curriculum to K13 is too hasty in its execution. 

Therefore, many things happened in the field, showing the weakness of the 2013 

curriculum. The weakness is the socialization of the curriculum that is less than the 

maximum so that many teachers who feel difficulties, especially in the aspect of 

judgment, and students feel difficulties and unfamiliar with the learning activities. 

In order to create a new curriculum, the government should pay attention to the 

conditions in the field and to implement it gradually, do not be rushed, and only 

merely pay attention to the political interests. 

This less optimal preparation, I think as the root of the implementation of the 

curriculum 2013. Before implementing, the new curriculum has not been preceded 

by research and evaluation, namely KTSP. Therefore, the various elements involved 

in education face difficulties and objections with the implementation of the 2013 

curriculum. Therefore, it takes appropriate management of curriculum changes in 

which the curriculum to be applied needs to be known, understood, and managed 

properly in order to improve the performance as a teacher and achieve the expected 

objectives (Tarman & Gürel, 2017). 

However, the facts are quite varied. The use of two curricula KTSP and K13 

proved to be true in various schools in Indonesia, as the data submitted by Anies 

Baswedan Education minister from January to December 2015, approximately 94 

percent of the school re-uses the KTSP curriculum and the remaining about 6 

percent using K13 (Baswedan, 2015). The use of two curriculums in one school is 

an obscure advantage because the potential direction that we want to achieve has no 

consistency and clear objectives. It indicates that unbalanced changes with mature 

preparations can expand the innovation gaps that educators will do within the field 

(Patel & Hochfeld, 2012; Servaes, 2016). 

It is realized that the curriculum is a guideline for the implementation of learning 

and teaching activities in order to achieve educational objectives at the level of 

education (Bakri, Syamsuddin & Babo, 2020). Therefore, the curriculum must be 
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arranged professionally by taking the opinions of various stakeholders, such as 

teachers, school committees, and experts with the aim that holistically, they 

understand and can be implemented effectively. Besides, not to be separated from 

the formulation and implementation of education, the supervision process should 

also be done every time for the development of the curriculum and measuring the 

ability of teachers (Prabowo, 2016; Longstreet & Shane, 1993). 

Teacher attitudes towards changes in education systems such as the policy of 

curriculum change are very fundamental so that the transfer of knowledge related to 

change must be in line with the formation of teacher understanding to create teacher 

attitudes. Teacher attitude formation automatically will lead to a change of mindset 

that leads to the development of teacher competence, also needed improvement of 

the personality aspects, social and professional teachers because the competence has 

a collective relationship with attitude (Mohd Yusoff, 2010; Sudrajat, 2009). 

Irtanto’s opinion, Suprianto & Sasongko (2010), stated that every competency of the 

teacher requires continuous improvement and is carried out continuously because 

the unskilled and untrained teacher is the cause of problems in the learning process 

(Hamdan et al., 2006). 

Nevertheless, not all education executive is ready to face the change of 

curriculum conducted by the government. Teachers, as one part of the education 

provider, are not separated from the problems in the face of curriculum changes.  

Teachers as objects that should be able to apply the curriculum proclaimed by the 

government in all conditions. However, in reality, not all teachers are ready to face 

a continually changing curriculum. The change in curriculum will bring 

consequences that result in changes in the operation of the curriculum, such as 

approach models and methods of learning (Irfandi, Bundu, P., & Syamsuddin, 2020; 

Rahman, Syamsuddin & Babo, 2020). Therefore, the curriculum changes are 

demanding teachers’ readiness. If it is not supported  by the teachers’ readiness, 

everything will fail (Fullan, 2007).  

This study focused on teacher attitudes towards changing curriculum in South 

Sulawesi Elementary School and the readiness of teachers in addressing the 

implementation of curriculum changes in one school using two curricula, namely the 

KTSP curriculum and 2013 curriculum. The importance of examining teacher 

attitudes toward changing curriculum is due to the teachers’ role as the primary 

basis for creating quality education. Cunningham, William & Paula (2003), Sutiah 

& Prabowo (2008), Muhson (2004) and Hamdan et al. (2006) stated that quality 

education is significantly linked with the teaching quality and this is the result of 

teachers who have the necessary knowledge and skills based on their respective 

disciplines. 

 

2. Research Method 

The study used qualitative research methods with a case study approach. The case 

study approach was used as a basis for a more in-depth study of the teacher’s view 

of curriculum changes in Elementary School in Makassar (Morse, 2003; Creswell, 

2010; DeCuir-Gunby, Marshall, & McColloch, 2011). Qualitative research design is 

used in order to provide a narrative description holistically related to the vision and 

response of the teacher to the implementation of a new curriculum that is from the 

KTSP curriculum to K-13. Hence, this study will illustrate how the teachers’ 

attitude towards changing curriculum in elementary school is cognitive, affective, 

and conative. 
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Data were obtained from interviews involving 15 elementary school teachers in 

Makassar, South Sulawesi, Indonesia. Qualitative methods focus on face interview 

aspects with some informants to get a holistic, true, and profound picture in various 

perspectives and situations, which means not ignoring the subject (Patton, 2002).  

The instrument used is an interview guideline guided by the research focus 

consisting of 3 aspects as follows. 

a. Cognitive: Analyzing the aspects; a) the teachers’ perception of the curriculum change 

aspect, b) teachers’ cognitive from the aspect of curriculum change. c) teacher 

acceptance of curriculum changes. 

b. Affective: analyzing teachers’ affective consisting; a) excitement of curriculum 

changes, b) displeased on curriculum changes 

c. Conative: Analyzing and the picture of teachers’ conative from the aspect of; a) 

teachers’ readiness on curriculum changing, b) teachers’ tendency aspect on 

curriculum changes. 

The data collected is further analyzed using the Miles, Huberman & Saldana 

(2014) scheme consisting of three main stages presented in analyzing data, data 

reduction, data presentation, and conclusion. Before analysis, data were examined in 

its validity by using triangulation techniques. In this research, researchers used 

source triangulation, triangulation technique, and triangulation time. First, the 

triangulation of the source was done by searching for various data sources but still 

related to one another. A triangulation source is done to examine the correctness of 

data from various sources.  

Secondly, the triangulation technique was conducted using a variety of different 

techniques but from the same source. Thirdly, triangulation time was conducted in 

this research by examining the consistency of depth, truth, accuracy of data. It was 

conducted by collecting data at different times. For example, researchers conducted 

interviews in the afternoon, then can be continued by reinterviewing in the morning 

(Stake, 2008; Satori & Komariah, 2011). 

 

3. Result and Discussion 

After going through the process of collecting data until the analysis process of 

data, the study resulted in findings related to the teachers’ view of the curriculum 

changes from KTSP to K13. The teachers’ view of the curriculum changes in 

elementary school is reviewed from the cognitive, affective, and conative aspects to 

be described in detail as follows. 

 

3.1. Elementary School Teachers’ Cognitive Attitude on Curriculum Changes  

 

3.1.1. Teachers’ Perception of Curriculum Changes  

Holistically teachers realize that changing the curriculum is a process of 

improving the competency standards of graduates, considering the development of 

values, knowledge, and skills on an integrated basis with the focus on achieving 

competence. At all levels of education, a formulation of four core competencies 

(passion and practice of religion, attitudes, skills, and knowledge) is the foundation 

for the development of basic competencies in each class. The standard changes in 

the content of the previous curriculum that develops the competence of the subjects 

into focus on the competencies developed into subjects through a thematic-

integrative approach (the standard process). The different view from KTSP to K13 

has emerged among teachers, although the curriculum is a direction on the aspects 

of scientific and behavioral development as in the following informant opinions. 
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“Perhaps the objective is reforming. The assessment aspect in KTSP is separated, while 

K13, the assessment is grouped with the hope that we do not discriminate the smart and 

the less smart. However, it is better if the assessment is comprehensive, but it depends on 

the teachers’ creativity. KTSP divided the mathematics, science as thematic. In contrast, 

K13 unites all the lessons under one theme. In my opinion Miss, K13 has a lot of changes 

from KTSP to K13 is collectively gathering into a unity.” 

As the informant statement, based on the curriculum structure change has 

provoked pro-cons reaction related to the assessment in the integration of Science 

and Social Science into Pancasila and Civic education (PPKn), Bahasa Indonesia, 

and Mathematics at the elementary school level. The integration of basic 

competencies that are usually addressed in Science and Social Science subjects into 

Mathematics and Bahasa Indonesia requires teachers to continue to develop their 

professional and pedagogic competencies so that their thematic-integrative learning 

process can deliver students to achieve graduate competency standards. Similarly, 

Young (2013) stated in a curriculum study leading to an assessment of the 

developed knowledge-based approaches and issues raised. Also, the curriculum is a 

fundamental part that meets the needs of teachers in the learning process (Sadruddin 

& Wahab, 2013). 

The integration of subjects in K13 also became a point of phenomenon for 

teachers in elementary school. It is because the learning media and textbooks as a 

learning facility are insufficient so that the teacher just creates a standard course. 

The problems need governments’ awareness regarding the policy that is made 

without conducting an equitable evaluation of the various obstacles that exist in 

each region. 

The phenomenon is due to the training of teachers who are not well prepared, and 

the distribution of books that have been becoming obstacles everywhere. 

Specifically, on teacher training, there is a lack of coordination between the center 

and the region, as well as regulation of the Minister of Education and Culture, 

technical guidance, and training modules less synchronous. There are also often 

differences in understanding (and ability) of national speakers or instructors that 

result in a confusion understanding. Moreover, training is a significant resource in 

improving teacher attitudes in developing education, as Wilson’s states (2013) 

effective teachers demonstrate factors related to substantial changes in teacher 

knowledge and practices, as well as student achievement.  Nevertheless, the 

complexity of the education system continues to thwart the search for direct answers 

about how to support teachers. Therefore, it is necessary to thoroughly designed 

teacher training programs and mentoring schools systematically, sustainably, 

coherent, and appropriate and on target. It is because we have known that the 

curriculum will not be beneficial without the readiness of teachers, which becomes 

the spearhead of its daily implementation within the field. 

Teachers are therefore expected to rely on pre-defined curriculum materials to 

form their instructional practices from their own professional judgment. Even 

though with the module of adequate support, development, and training, teachers 

can develop and implement rational decisions in classrooms for student learning 

(McCutcheon, Lange & Houran, 2002; Howard & Milner, 2014). Many teachers 

were not well prepared to make such decisions for different ranges so that the 

teachers in each curriculum change tended to be a problem in every policy (Milner, 

2013). 
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3.1.2. Elementary School Teachers’ Cognitive from the Aspect of Curriculum 

Changes 

The change in curriculum creates different understandings among teachers about 

the content and objectives of the curriculum, even most of the teachers are still less 

aware of the content of KTSP change to K13. The elementary school teachers’ 

confusion is located in the assessment aspect and the subject integration progress in 

K13 so that the teachers feel that they do not know what to do and where to start. 

From this issue, the teacher taught their student based on what they knew himself. 

Ironically the teacher whose school is still in the K13 curriculum trials still ease 

between K13 and KTSP because the knowledge of the curriculum K13 as a whole is 

still fulfilled a mistake consequently teachers only teach based on his understanding, 

so it is considered familiar to the student and also give an impact on the 

achievement of the objectives K13 curriculum which is not achieved. The following 

is an interview quotation on teachers’ understanding in terms of the content and 

objectives of the implementation of K-13. 

“at our school regarding the curriculum changes, there are still several teachers who do 

not understand the change of curriculum, however, there is a half of them understand it, in 

my view, the changing curriculum only lays on assessment aspect.” 

In connection with this, apart from the teacher’s incomprehension factor on the 

curriculum content, teachers also complain more about the K13 evaluation issue. 

The average interviewed teacher assessed that the curriculum assessment of K13 

was considered complicated and too rambling so that teachers prefer KTSP. 

Although the teacher complained of the scoring system on K13, the teacher still runs 

K13 because they considered this was one of the commands of his superiors, so it 

had to be executed. Behavior like this is a form of behavior coercion program that 

should not be done in the educational world because the behavior will affect the 

pupil itself and also affect the lack of learning process in school. Furthermore, the 

following is the informant statement regarding the implementation of K13 in school.    

“at our school, K13 has been implemented only in grade 1 and grade 4. Several teachers 

have not been competent in understanding the new curriculum content due to only a few 

of them ever joined K13 training. The majority of teachers who do not understand K13, 

hence in general, the teachers who work at elementary school do not understand the 

substance of the K13 content. The teachers who have attended the K13 training have not 

clearly understood the curriculum, especially those who have never participated in the 

training.” 

The implementation of the 2013 curriculum in various schools has not been 

implemented because K13 is still in the trial process. The trial process is also still 

limited from the class aspect, which is between the first and 4
th

 grade. Also, the 

curriculum trials are not spread equally for all schools but are only devoted to 

schools that have achievements, both from the achievement of the teacher and the 

performance of the school’s management. On the other hand, although the 

curriculum trials were conducted based on school and teacher achievements, the 

majority of teachers are complaining about the content of the curriculum. 

Complaints from the curriculum content emerged due to the factors of 

incomprehension curriculum content itself. 

3.1.3. Elementary School Teachers’ Acceptance of Curriculum Changing 

The teacher’s acceptance of the curriculum changes is very dependent on the 

extent to which the government has mediated teachers to the curriculum that will be 

conducted. The devices are teaching books, training, and the readiness of the teacher 
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itself in order to perform their duties properly. Acceptance achievement of the 

curriculum changes for the teacher is hugely determined by pedagogic competence. 

One of the pedagogic competencies that must be mastered is to understand the K13 

curriculum. Due to the existence of a new curriculum, teachers need learning and 

adaptation. If the government socialization about the 2013 curriculum is still weak, 

then the teacher will automatically half-hearted to the change of the curriculum. 

This is due to the lack of knowledge and understanding of teachers about the 2013 

curriculum. So that the teacher cannot carry out their primary duties, which are to 

educate, teach, guide, direct, train, assess, and evaluate learners thoroughly. The 

informant statement can be seen in the following statement. 

“We shall accept the curriculum because it is a command, so we as teachers should accept 

it” 

The teacher’s acceptance of the K13 curriculum as exposure to the informant 

appears to be forced to run the curriculum. The sense of the force that was present in 

the teacher because K13 is a mandatory command of the superiors, so there is no 

reason for not implementing it. Such problems should remain a concern because the 

acceptance of teachers who feel compelled to perform tasks will be able  to implicate 

the learning and learning process in elementary school. The principle of feeling 

forced to run the curriculum on each teacher is a thing that must be eliminated from 

teachers’ minds because it can be the root of the teachers’ laziness in crea tivity and 

innovating in the teaching process. 

The teachers’ optimism in the acceptance of each curriculum change is a crucial 

point of success of the curriculum implementation because optimism is the key to 

the teachers’ success in achieving the learning process. The growing sense of 

optimism on the teacher on every curriculum change can reduce the teacher’s 

anxiety level in understanding the K13 curriculum objectives. Besides, the 

optimistic principle of teachers should always be encouraged by each teacher to 

avoid pessimistically, and K13 as a new curriculum is not a burden for the teacher 

itself and other teachers. Therefore, the achievement of the teacher’s acceptance of 

the K13 curriculum should be driven through the growth of attitudes and mental 

teachers through the mindset that the curriculum K13 is simpler and more 

interesting than the previous curriculum. 

 

3.2. Elementary School Teachers’ Affective Attitudes on Curriculum Changes  

 

3.2.1. Teachers’ Affective Attitudes on the aspect of Excitement on Curriculum 

Changes 

The human attitude, in this case, teachers, in particular, is not an inherent thing 

since they were born but obtained through a process of both formal and informal 

study in line with the development of life process that was performed and faced by 

them. Fishbein & Middlestadt (1995) states that stance as an emotional 

predisposition is learned to respond consistently to an object in order to create a 

sense, namely a sense of delight and a sense of displeased. In line with the following 

informant statements about the teachers’ affective attitude of the pleasure aspect can 

be seen as follows. 

“Take it easy and go through it, so I am just pleased because it is a new experience for 

me. I am excited since the lesson plan only is written once, which includes all the lessons. 

So, I am excited because the assessment connectivity is included. Also, we study only 

once, the lesson plan includes everything, and the students are more active when using 

K13 even it is very noisy because they are divided into a group, not individual. “ 

The teachers’ affective attitude in the sense of pleasure aspect is drawing from 

the informant statement above if they still have the feel of enjoying and the 
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principle of undergoing course while studying. It shows that the teacher has no 

objections to implementing the curriculum K13. Teachers’ pleasure was emerged 

because of the principle of curiosity or the tendency to learn more in -depth about 

the new curriculum. The teachers’ affective attitudes in line with the opinion of 

Sarlito W. Sarwono (2010), which suggests that attitudes are an evaluation process 

that is internal and subjective that takes place in one’s self and cannot be observed 

directly. Attitudes can be known through knowledge, confidence feeling, and 

behavioral tendencies. Another statement is expressed by Natawidjaya and Alimin 

(1996) that attitudes are a complex readiness of an individual to treat an object.   

The teachers’ sense of pleasure on the existence of the 2013 curriculum is seen in 

how teachers respond to the curriculum, the teachers’ attitude here in response to 

the curriculum of 2013 more leads to positive value because the teacher assumed 

that the curriculum 2013 only requires teachers to create a lesson plan in once. 

Teachers’ excitement reflected from the judging aspect, which several teachers 

complained about. Another aspect that makes them happy about the 2013 curriculum 

is because pupils can be more active, creative, and innovative as well.  

Furthermore, Jones (2010) stated that the emergence of  pleasure because it was 

responded by interest, the sense of pleasure wrapped by the presence of interest in 

two impulses, intrinsic and extrinsic. Where the Intrinsic aspect is a happy emotion 

associated with the activity, meanwhile, the intrinsic aspects  of the teacher, although 

the goal has been accomplished, it will remain pleased with the activity. At the same 

time, the extrinsic is not fundamental to the teacher, but the existence of outside 

elements that cause the teacher to have a pleasant, influence from outside this can 

come from the encouragement of training, teacher colleagues in school, students 

who are active in the learning process.  

3.2.2. Teachers’ affective in the aspect of displeased on Curriculum Changes  

The negative response demonstrated by teachers was not detached from many 

obstacles in carrying out the 2013 curriculum. Further, the inadequate books and 

many teachers who have not received training lead the curriculum 2013 is just 

implemented. Here is an interview with the informant regarding the matter. 

“my sense of displeased is due to the rapid change of curriculum so that we cannot be 

consistently learning, and the students’ learning schedule is also changed, as well as the 

facilities are not supportive“ 

From the interview excerpt above, it can be suggested that the teachers in general 

who are in elementary school respond to changes in the curriculum, but several of 

them not only confused applying the curriculum 2013, but they are treated various 

obstacles in the implementation process because of inadequate facilities. Insufficient 

facilities for K13 implementation, such as books and others, create a sense of 

displeased on the K13 existence. K13 concept is hard and confusing. Hence, the 

motivation to implement K13 was increasingly terminated. 

The emergence of a sense of displeases among teachers resulted from 

inconsistencies in curriculum policies. Inconsistency referred to the behavior of the 

government that always designed the curriculum with a new format of learning 

based on its interests is a problem of the teaching program in its tenure, without 

regard to the grassroots that will run the program. Also, the facilities are less 

supportive of the following interview quotations. 

“I am not pleased since much problem emerges, particularly the book provision, always 

changed, and also the students’ worksheet only contains a picture, so it is hard for me to 

teach.” 
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Another factor is the lack of teachers’ intention in implementing K13.  Without 

encouragement, teachers are not able to implement K13 appropriately. Further, the 

lack of teacher confidence is also becoming the factor of the sense of displeased 

among them. Those who are not confident is caused by insufficient competencies in 

conducting task, which then triggers the sense of displeased within themselves.  

 

3.3. Elementary School Teachers’ Conative Attitudes on Curriculum Changes 

 

3.3.1. Elementary School Teachers’ Conative Attitudes on the Aspect of 

Teachers’ Readiness in Curriculum Changes 

Readiness can be interpreted as the whole condition of a person or individual to 

respond and practice an activity where the attitude contains the mental, skills, and 

attitudes that must be possessed and prepared during the conduct of certain 

activities. The Slameto (2010) readiness’ perspective is the  whole condition that 

makes it ready to respond to a particular response or answer in a certain way to a 

situation. Adjusting the condition at a time will affect the tendency to respond. Here 

is an interview quotation with the informant regarding the teachers’ readiness 

aspect. 

“not all the teachers often join the training, but they frequently learn,  thus, they 

understand. So, there is sharing time, and we teach each other about how to make it or, in 

another term, do not be stingy in sharing information. For instance, recently, a friend asks 

about how to create a lesson plan to KTSP Format, which is previously in K13 format. 

She asked how to make it because it has to be thematic, how to create the assessment, 

then we send the way and take a picture of it. So, we often share and be open to each 

other. It does not mean that we are smarter than others, but we are still learning, and 

perhaps we know it and understand the process before our friend does.” 

From the exposure above, can be explained that in the implementation of K13, 

teachers’ readiness can be seen from several aspects namely academic qualifications, 

teaching experience, teacher competence, mastery of information technology and 

communication, the readiness of students consisting of aspects of administ rative 

requirements, academic skills, student interests, and student motivation, and the 

readiness of infrastructure. Other readiness should be taken into account by 

teachers, such as educating, teaching, guiding, directing, training, assessing, and 

evaluating learners. 

The teachers’ readiness to accept the curriculum change is also because their 

school becomes a pilot school for the implementation of K13. The teachers are also 

more intensive in attending K13 training so that the teacher’s readiness also 

increases. Teacher readiness to run K13 was backed by their colleagues’ 

encouragement, the school, and the K13 supervisory. According to the informant’s 

statement, the teachers’ readiness lies in the implementation aspects of thematic 

learning, which need to be done a few things covering the planning phase that 

includes basic competency mapping activities, development of theme network, 

development of syllabus and drafting the implementation of the lesson plan. The 

assessment aspect is conducted to assess the achievement of basic competencies and 

indicators in each subject within the theme. 

 

3.3.2. Elementary School Teachers’ Tendency on Curriculum Changes  

Tendencies, according to Fishbein and Ajzen (1977), are part of the attitude that 

can be distinguished based on the source of the emergence of tendencies (behavior), 

target (target), situation, and time. Tendencies can appear spontaneously, naturally, 
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selectively, and without compulsion, when individuals pay attention (Gie, 1981; 

Burton & Witherington, 1986). The following interview quotation with the 

informant related to the teacher’s tendency to the applied curriculum changes.  

“Talking about the intention of using K13 or KTSP, in my view, I want to use K13 if all 

the needs exist within it, so I would not think anymore before using it, I want to work, but 

all shall be prepared since I do not have time to prepare it myself, I am ready to work if 

the facilities are well prepared” 

From the explanation above, it can be suggested that tendencies can be 

understood to demonstrate the strength of motives that cause a person to pay 

attention to a particular person, thing, or activity. Tendencies describe the reasons 

why one is more interested in a particular object, person, or activity than another. 

The tendency can also help a person to decide whether he or she will perform this 

activity or another activity (Lester & Alice, 1983). 

Meanwhile, Arifin & Kartikawati (1995) expressed a tendency is an attitude that 

makes individuals feel happy about particular objects, situations, or ideas so that 

individuals try to acquire objects that are interesting and attract attention. The desire 

to acquire an object that attracts attention for a person will be an internal deciding 

factor that is truly fundamental in influencing his attention so that the strength of the 

individual motive to focus on the object of contentment can be known from that 

individual’s tendency. 

The tendency is seen as a propel that causes one to pay attention to people, 

things, certain activities (Jones, 2013). Meanwhile, according to Walgito (1981), the 

tendency is a situation where one pays attention to something accompanied by a 

desire to know, learn, and prove further. It is seen from an interview quotation with 

the informant below. 

“initially, it is hard because the format always changed include the assessment problem, 

which the hardest one. It takes long progress from assessment to students’ reports. It 

happened for the first time when I did not know the process, but in the second year, I have 

the files, so the following year, it looks more comfortable. It is distinctive with KTSP, 

which only knowledge that emerges. Within the KTSP, only one value-added for spiritual 

and social assessment through observation assessment.“ 

From the quotation above, it can be suggested that the tendency aspect leads to 

controversy, where the informant prefers to choose KTSP rather than K13. The 

teachers’ tendency control is caused by the difficulties of K13 assessment, so they 

tend to choose KTSP rather than K13. Teachers are also burdened with the reporting 

aspects. On the other hand, the teacher also said that the K13 curriculum is easy to 

be implemented if we have understood how it works.  

Therefore, to develop teachers’ tendency to the K13 curriculum, the teachers shall 

possess a platform of understanding K12 since the tendency is one of the processes 

that contain teachers’ activities based on their interest and knowledge, which is 

related to one and another in the educational situation to reach the learning 

objectives. 

 

4. Conclusion 
Elementary school teachers’ in Makassar have different views on the management 

of curriculum changes from KTSP to K13. In the cognitive aspect, elementary 

school teachers have distinct understandings and experiences on curriculum 

changes. This phenomenon leads to different attitudes and perceptions, which is 

directed to pro and contra towards the change of curriculum K13. The pros and cons 
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happen among the teachers who often attend training and rarely attend training. 

Hence, the knowledge must be the grassroots of teachers’ attitudes to shape 

teachers’ attitudes in the cognitive aspect. Also, make the training as a change in 

teachers’ understanding. Besides, teachers also shall be shaped as a tutor for their 

colleagues within their school. In the affective aspect, several teachers feel excited 

and displeased on the change of curriculum. The emerging of teachers’ excitement 

on K13 is due to their understanding, belief and readiness as a teacher in the way of 

shaping teachers’ affective attitudes. Meanwhile, in the sense of displeased of the 

teachers’ affective attitudes happen because the teachers are not ready to learn about 

K13, and they are pessimist to conduct K13 successfully.  On the other hand, in 

conative aspect, teachers’ readiness lies in their ability to creating sharing 

knowledge. The tendency aspect is shown by teachers’ curiosity to accept and 

implement the K13 as a part of teachers’ competencies’ development in the world of 

education curriculum. 
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